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Abstract 
Malaysia is a multiracial nation and has engineered nation building through its education system. The preschools  being the first 
stage of education has been earmarked as the mechanism to create multicultural awareness. The National Unity Preschools  
(JAPNIN) addressed the issue of national unity through teacher training and curriculum for unity. This paper reports the findings 
of a study on multicultural awareness among preschool teachers in Malaysia. A stratified random sample  of 144 preschool 
teachers in the state of Selangor was selected. The instrument of the study was adapted from the Cultural Diversity Awareness 
Inventory (Gertrude,1986). Both descriptive and inferential statistics were used to analyze the data. The main finding highlighted 
that the majority of preschool teachers have high level of cultural awareness in both homogenous and heterogenous classes (3.77 
and  3.64). Independent T test results showed  there was no significant difference for  teachers' multicultural awareness between 
homogenous and heterogeneous classes.  The results indicated the need for further training to sustain and enhance multicultural 
awareness as well as to improve documentation of the findings for future references. Further research should focus on a 
qualitative approach. 
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___________________________________________________________________________________________ 
1. Introduction  
Scenario Malaysia with more than 200 ethnic tribes of various cultures, religions and languages is the main 
challenge in realizing the concept of  "One Malaysia".  According to the Department of Statistics,  up to date, there 
are 27.17 million people in Malaysia with a breakdown of those 57% are Malays, 25%  are Chinese,  10%  are 
Indian and the remaining 14% from other races. This diversity reflects the composition  of population  which is  
multi-ethnic, multi-racial, multi-cultural and multi-religious. However,  Malaysia government continues to maintain 
peace and harmony among races  through some approaches that focus on  national unity and inter- 
ethnic integration (Najeemah, 2005; Hazri et al. 2004; ÖzdamlÕ, 2009).  
Accordingly, preschool is the main institution  that develops  children's socialization and multicultural 
awareness  towards the formation of national identity, national integration  that will lead to  national unity. Prosen & 
Kuscer (2007) state that early childhood education plays an important role in children socialization process, in 
particular , it can encourage children to learn social values and develop social skills through building relationships 
with other children. The Standard of  National Preschool Curriculum (2009) has set the scope of developing the 
elements of multicultural, nationalism and patriotism. The objective of implementing them is to expose children 
with  the cultures of various ethnic groups in Malaysia,  provide an understanding of the uniqueness and diversity of 
Malaysian culture and establish mutual respect and tolerance towards people of different cultures. In general, the 
implementation will enhance social interaction and develop children social skills which is acting as a hidden 
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objective.  In this context, preschool teachers play a crucial role which is as the role model to the children.  
_____________________ 
*a Corresponding author: +601938813740                                                                                                                                                                
Email address: norhatiah@gmail.com  
1.1 Statement of the problem 
As Malaysia is a nation with various races, cultures, religions, lifestyles and  histories, the government has 
implemented various approaches in order to promote national unity and patriotism among the people. But the shift in 
racial issues that threaten the unity and harmony still arise. The population of students enrolled in urban preschools 
have become more diversified in terms of ethnic, language and economic backgrounds.  The Standard of National 
Preschool Curriculum (2009) which  includes  the element of multicultural and unity as a guideline of teaching and 
learning in the preschool,  implies the acceptance of students’ cultural diversity and has also created  multicultural 
classes which are estimated to  increase fast  in times to come. This condition has become a major challenge to the 
educators and students. The teachers need to prepare themselves  with  the awareness, knowledge and multicultural 
skills. It is also a challenge for students because they  have to face the challenges of cultural adjustment. The main 
challenge is if teachers’ experiences and multicultural education and skills may not be suitable to students’ diverse 
cultural backgrounds. When the teaching is not suitable with  students’ diverse background, there will be a cultural 
clash.  (Necochea, 1997; Casteel, 1998; Cartledge, et al., 2000).   This is consistent with Grootboom (2007) who 
stated that students in the class composed of various cultures tend to have more problems due to the mixing of 
cultures. In this case, the teacher plays the most important role in helping to develop children’s social skills. They 
are not only responsible for delivering knowledge and nurturing children of different ethnic groups and interests to 
live together, but also  they become the main agents in developing children's social skills. Hence, teachers’ cultural 
awareness, attitudes and  values  are very important and become a measure of the development of children’s social 
skills.  
1.1.1  Research questions 
This study has been designed to address the following questions: 
1. What  is the level of teacher’s multicultural awareness in  homogenous and heterogeneous classes?  
2. Is  there a significant difference for teachers' multicultural awareness  in homogenous and heterogeneous classes? 
1.1.1.1  Hypothesis  
This study was to test a null hypothesis Ho1: There is no significant difference for teachers' multicultural awareness  
in homogenous and heterogeneous classes;  
2.  Review of the literature 
At  preschool age, the issue of  races, cultures and social class differences has started, however, it is a little different  
from the context of adults. Derman et al. (2005) argued that children have the habit of valuing other races by skin 
color.  Children  found  to  have  early  development  of    identity  according  to  race,  time  and  history.  When  their  
awareness about  racial differences develops, their attitudes toward social classes will also develop. Children may 
find it more difficult to understand  social classes because they more focus on material differences. Therefore, the 
inculcation of tolerance, unity and the nurturing  national identity through socialization  should be started  at  
preschool age. Early childhood education needs to emphasize on  unity, harmony and inter-ethnic relations in 
Malaysia.  
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sensitivity, knowledge in the various fields and skills that enable to do  multicultural teaching Diller &  Moule, 
2005).
              School environment and the role of teachers are  important in which teachers themselves need to be aware 
of the diversity that exists in the classroom and how the socio-cultural factors  affect academic achievement of 
students. The involvement and role of teachers have  direct impact on African American students' academic 
achievement (Tucker, 2005). Teacher’s perceptions and attitudes towards cultural diversity is the key to motivation, 
education and the difference in the lives of children in her class (Brown, 2009). Thus, Hui (2007) stated that to teach 
children of various races effectively, teachers in need  are teachers who are willing to take  
difficult  responsibilities  and have critical thinking.  
 Anti bias approach in teaching and learning focus on identity formation of children to provide them with 
the ability to deal with the real world today that consists of  people of various cultures, languages and races.  
Several studies have been done by the Dukes and Ming (2006), Brown (2004), Flanagan (1995), and Larke (1990). 
These studies emphasized on  the importance of the methodology used in teaching and learning  multicultural 
education, messages about the importance of multicultural education and school-based support system to help 
increase cultural competence and the role of teachers. Dukes and Ming (2006) stressed the importance of the role of 
a teacher as a multicultural agent. The study found that the relationship between the methodology of 'instructional' in 
multicultural training for teachers and teachers' multicultural awareness. The methodology used in multicultural 
training includes the aspects of race, ethnicity, culture, class, gender and religion. However, these findings 
conflicted with the study of Flanagan's (1995) and Larke's (1990). They found that multicultural education training 
with field work is still not sufficient to increase multicultural awareness among teachers. In addition, the 
methodology used in teaching and learning of multicultural education and messages about the importance of 
multicultural education were found to have a greater impact on teachers' multicultural awareness. Dukes and Ming 
(2006) emphasized on a school-based support system to help increase cultural competence and the role of teachers. 
The system has nine specific types of activities that need to be  
implemented in the daily routine of school.  
2.  Review of the literature 
At  preschool age, the issue of  races, cultures and social class differences has started, however, it is a little different  
from the context of adults. Derman et al. (2005) argued that children have the habit of valuing other races by skin 
color.  Children  found  to  have  early  development  of    identity  according  to  race,  time  and  history.  When  their  
awareness about  racial differences develops, their attitudes toward social classes will also develop. Children may 
find it more difficult to understand  social classes because they more focus on material differences. Therefore, the 
inculcation of tolerance, unity and the nurturing  national identity through socialization  should be started  at  
preschool age. Early childhood education needs to emphasize on  unity, harmony and inter-ethnic relations in 
Malaysia.  



















It is important for me to identify immediately the ethnic groups of the children  I serve in my class.  
I feel less comfortable in the environment  whereby children speak languages other than my language.  
I feel less comfortable in the environment that hold different values and beliefs from mine. 
Other than the required school  activities , my interaction with parents should include social events, meeting  in public places ( 
e.g. in shopping mall) or  telephone conversation)  
I sometimes surprised when members of certain ethnic groups also participate in school activities. (eg Indian children in 
traditional Malay dance).  
The  family’s views of  school and society should be included in the school’s yearly program planning. 
It is important to include on-going parent ‘s input in program planning. 
When correcting child’s spoken language, a teacher should role model or show examples  to the child.  
Sometimes the use of Bahasa Malaysia should be ignored.  
In a multicultural society in Malaysia, I would expect and accept  the use of ethnic jokes or phrases by some children.   
Sometimes racial statement should be ignored. 
A child should be referred for testing / evaluation if  learning difficulties appear to be due to  cultural differences and / or 
language.  
Adaptations in standardized  assessments  to be questionable since they alter   reliability and validity.  
Translating a standardized achievement  or  intelligence test to the child’s dominant  language  gives the child an added 
advantage and does not allow  peers comparison.  
Teaching and learning about the customs and traditions of an ethnic group is not  the responsibility of a school staff   or part of 
schools program.  
It is my responsibility to provide opportunities for children to share  cultural differences  in foods, dress,  family life and / or 
beliefs.  
 Meeting to discuss the learning needs of a child should be scheduled for the convenience of  the parent.  
 I believe there is the need for a regular rotating schedule for job assignments which includes each child within my setting. 
One’s knowledge of a particular culture should affect one’s expectations of the children’s  performance.  
3. Methodology 
A survey was conducted involving a stratified random sample of 144 teachers  National Unity Preschools in the state 
of Selangor, Malayia. The researcher divided the classes into homogenous and  heterogeneous classes. The 
instruments used was adapted and adjusted from the Cultural Diversity Awareness Inventory (CDAI) (Gertrude, 
1986). The data was analyzed using SPSS 18. Descriptive statistics analysis included  percentage (%), mean, and 
standard deviation. Inferential statistical analysis used Independent T-Test.  The reliability obtained was Cronbach 
Alpha Ȑ = 0.7910 indicating high reliability. Table 1 shows the items from (CDAI) which describes cultural 
awareness
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5. Discussion  
The finding indicated that teachers have a high level of multicultural awareness and there was no significant 
difference for teacher’s  multicultural awareness in  homogenous and heterogeneous classes. This finding was 
supported by demography data in which 75.6% of teachers indicated that they had attended the training related to 
multicultural teaching and learning. This findings was relevant with  the study of Dukes and Ming (2006) that found 
there was a relationship between the methodology of 'instructional' in multicultural training for teachers and 
teachers' awareness of cultural diversity. Through the training, teachers will develop their multicultural awareness in 
the classroom. But nevertheless, the study Flanagan's (1995) and Larke's (1990) found that multicultural training and 
field work is still not sufficient to increase multicultural awareness among teachers. In addition, the factors of the 
methodologies used in teaching and learning of multicultural education and messages about the importance of 
multicultural education were found to have a greater impact on teachers' multicultural awareness. Dukes and Ming 
(2006) have also expressed the importance of school-based support system to help increase cultural competence and 
the role of teachers.  In demography data, 24.4% of teachers indicated that they had never attended any training 
related to multicultural teaching and learning. This finding explained that although National Unity Preschools 
emphasize on multicultural teaching and learning, but the training of teachers and  the need for its implementation 
are still  becoming important issues. In conclusion, the results indicated  the  need for further training to sustain and 
enhance multicultural awareness as well as to improve documentation of the findings for future references. Further 
research should also focus on a qualitative approach. 
4. Results of the study 
                Table 2. Mean scores and analysis of Independent T-Test for teacher’s multicultural awareness                                 
Significant at  the.05 level 
Table 2 showed that the mean scores of teachers' multicultural awareness in the classroom with the composition of 
children of various races (heterogeneous) is lower than the class with the composition of  children of the same race 
(homogenous).  Mean score of  teacher’s  multicultural awareness  in homogenous class is 3.77 and in the 
heterogeneous class is 3.64. Thus, teachers' multicultural awareness is high in both types of classes. To sharpen the 
conclusion, Independent T test was  performed and the results showed  that there was no significant difference for  
teachers' multicultural awareness in homogenous and heterogeneous classes (sig 0266> .05). Thus hypothesis  H01 
that stated 'There was no significant difference for  teachers' multicultural awareness in  homogenous and 
heterogeneous classes’ was accepted.  The conclusion is that teachers’ multicultural awareness in  homogenous   
and heterogeneous classes are the same.  
Variable Type of class Mean score  Sig. 
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6. Conclusion  
Malaysia is a multiracial nation and has engineered nation building through its education system. National Unity 
Preschool being the first stage of education has been earmarked as the mechanism to create multicultural awareness 
of educators and students that will lead to  national unity. The role of teacher is very important as they  acts as the 
role  model  for  the  students  in  achieving  the  goal  of  multicultural  understanding  among  students.   Based  on  the  
finding, certain actions need to be carried out in order to enhance teacher’s multicultural awareness. Further research 
should focus on a Qualitative Approach. Further research  is recommended  to be beneficial to the development of 
research and early childhood education that focuses on nation unity and cultural diversity. 
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